
Special Topic: Trauma Informed Social Work with Children and Adolescents
Summer Session I, 2024
Mondays & Thursdays 6:00 PM (virtual, synchronous via the ZOOM platform)


Instructor: Lindsay Griffin
E-mail: lngriffin@brynmawr.edu
Office Hours: By Appointment

Course Description

Welcome to Trauma Informed Social Work with Children and Adolescents!  I am looking forward to working with each of you this summer.  This course will introduce the core concepts of trauma informed social work practice with children and adolescents. Students will be introduced to core concepts of trauma informed practice from biopsychosocial and systems perspectives.  We will emphasize risk and protective factors across systems levels.  Students will learn to combine developmental, neurobiological and social-ecological approaches to trauma informed social work practice with children and adolescents.  

Building on available teaching materials from National Childhood Traumatic Stress Network and SAMHSA and NIMH, students will be introduced to core concepts of trauma informed practice from a biopsychosocial perspective.   Research on the ACES (Adverse Childhood Experiences) studies will be utilized to examine the mechanisms by which exposure to childhood trauma can affect health across the lifespan, including an analysis of social disparities in trauma exposure. From a relational perspective, this course examines the mediating role of attachment relationships for children and adolescents exposed to traumatic stress. Our emphasis will be on the connection between trauma exposure and the development of behavioral health challenges such as depression, substance abuse, eating disorders and a range of chronic health and social problems. 

The first section of this course examines the definition of trauma and traumatic stress; keeping in mind the developmental status of children and adolescents.  The second section of this course will focus on how this knowledge can be used to create trauma informed systems for social workers in multiple settings such as education, child welfare and juvenile justice.  The third section of this course will address several evidence-based approaches to assessment and intervention designed to ameliorate the impact of trauma exposure on children and adolescents.  

Course Structure and Process
It is important for you to familiarize yourself with the technology platforms that we will be using during our work together.  These include ZOOM, Moodle, PowerPoint, Prezi, and Kanopy.  Please note that you will need to be able to access Moodle in order to view PowerPoint presentations, to participate in discussion forums, and to upload your assignments.  This class is a synchronous, virtual course and we will meet via ZOOM on Mondays and Thursdays at 6 p.m, with the following exceptions: 
Due to the Monday, May 27, 2024, Memorial Day holiday, class will meet on Tuesday, May 28, 2024 at 6PM.
Monday, June 10th- Class will be held asynchronously, due to instructor being away. 

Course Objectives

Through written assignments, small group work, and participation in class, students are expected to demonstrate their ability to:
· Describe the developmental consequences of childhood and adolescent trauma on developmental wellbeing over time (knowledge)
· Demonstrate understanding of the technical differences between work with children/adolescents, and work with adults (knowledge)
· Explain how traumatic stress affects neurobiological development and function in children and adolescents (knowledge)
· Compare and contrast different types of trauma including acute, chronic, and complex trauma in children and adolescents (knowledge, skills)
· Apply research from the ACES studies to interventions designed to support children and adolescents (knowledge, skills)
· Compare and contrast at least two evidence informed practice approaches in trauma informed social work for children and adolescents  (knowledge)
· Apply an understanding of vicarious traumatization and secondary traumatic stress to approaches to self-care for people working with children and adolescents (knowledge, skills, values)
· Demonstrate how core “systems of care” principles can inform trauma informed work with children and adolescents (knowledge, skills)
· Design a vignette or role play for small group discussion that reflects knowledge of risk and resilience with regard to traumatic stress in childhood and adolescence, and that includes at least three elements of the developmental, social, ecological and cultural context of trauma with regard to outcomes and intervention approaches (knowledge, skills)
· Utilize oral and written communication to show a capacity to reflect on the cognitive and affective components of working with children who have experienced traumatic events (knowledge, skills, values)
· Demonstrate a strengths orientation to risk and protective factors relating to trauma informed work with children and adolescents (knowledge, skills, values)
· Illustrate the importance of cultural responsivity across approaches to trauma informed social work with children and adolescents (knowledge, skills, values)

Course Completion Requirements
Students may not proceed to the next semester or summer semester until all work from the previous semester or summer semester is complete or until a grade of Permanent Incomplete or Unsatisfactory is issued.


Attendance
Instructors will ensure that the class begins and ends on time. Students are expected to complete all class sessions and submit written assignments on time, including discussion forum posts as indicated on the syllabus. The instructor should be notified in advance if the student expects to miss a class meeting or assignment due date. Students with more than two absences, for any reason, will be referred to the GSSWSR Committee for Academic Progress and Support (CAPS).

Class Participation:  
Class discussion and participation through various formats are very important parts of the learning process.  Students can participate directly in class discussion during our face-to-face meetings, and also through posts to our Moodle discussion forum.  Your participation is important!

As with many social work practice courses, material may touch on personal experiences and feelings.  For this reason, all students should think about their self-care strategies.  Note that it is not the intention of this class to provide a therapeutic experience but rather to teach students a specific skill set to use in their practice settings.  

If you are experiencing ANY difficulty or have ANY concerns about the course content, course requirements, or the class process – please talk with me right away.  Generally, I can be reached via email, or I am always happy to set up a ZOOM meeting or phone call to discuss concerns. 

Reading Assignments
Students are expected to complete assigned readings in advance of class meetings in order to be prepared for class discussion.  If you are having difficulty meeting this expectation and/or difficulty keeping up with the readings, please discuss this with your instructor. All readings are posted on Moodle.

Written Assignments:
All written work must be submitted per the individual instructor’s specifications (hardcopy, Moodle upload or email).  Students are expected to use American Psychological Association (APA) style for referencing sources and citations within text.  Please consult the Publication Manual of the American Psychological Association, 7th edition or online at:  http://owl.english.purdue.edu/owl/resource/560/01/

Plagiarism: 
It is assumed that all written work will be completed independently, unless otherwise specified. Indication that the student’s work has not been completed independently will result in referral to the Committee on Academic Progress and Support (CAPS). Each student should become familiar with the College’s guidelines on plagiarism (see student handbook) and with the National Association of Social Work Code of Ethics.  The Code of Ethics is available online at http://www.naswdc.org/code.htm.

Grades
Grades for this course are "Satisfactory” (S), Satisfactory minus (S-) and "Unsatisfactory" in accordance with School policy.  In order to achieve the intended outcomes for the course, the student must complete all work with an evaluation of Satisfactory. Late submission of assignments must be negotiated in advance with the instructor.  Class Participation is a requirement of this course and represents 10% of your performance evaluation.

Accommodations
Students, who for any reason, believe that they may need accommodations in this course are encouraged to contact the Bryn Mawr College Coordinator of Access Services, at 610-526-7351 in Eugenia Chase Guild Hall, Room 103, to discuss their eligibility for accommodations.  Early contact will help avoid unnecessary inconvenience and delays.


2015 EPAS Competencies Addressed in this Course

Competency 1: Demonstrate Ethical and Professional Behavior
· Social workers recognize personal values and the distinction between personal and professional values
· Social workers understand how their personal experiences and affective reactions influence their professional judgment and behavior
· Social workers recognize the importance of life-long learning and are committed to continually updating their skills
· Social workers make ethical decisions by applying the standards of the NASW Code of Ethics, relevant laws and regulations, and models for ethical decision-making
· Social workers use reflection and self-regulation to manage personal values and maintain professionalism
· Social workers use supervision and consultation
Competency 2: Engage Diversity and Difference in Practice
· Social workers understand how diversity and difference characterize and shape the human experience are critical to the formation of identity
· The dimensions of diversity are understood as the intersectionality of multiple factors
· Social workers understand that, as a consequence of difference, a person’s life experiences may include oppression, poverty, marginalization and alienation as well as power and privilege
Competency 3: Advance Human Rights and Social, Economic, and Environmental Justice
· Social workers apply their understanding of social, economic, and environmental justice to advocate for human rights at the individual and system levels; and • engage in practices that advance social, economic, and environmental justice
Competency 4: Engage in Practice Informed Research and Research Informed Practice
· Social workers understand that evidence that informs practice derives from multi-disciplinary sources and multiple ways of knowing. They also understand the processes for translating research findings into effective practice. 
· Social workers use practice experience and theory to inform scientific inquiry and research; apply critical thinking to engage in analysis of quantitative and qualitative research methods and research findings; and use and translate research evidence to inform and improve practice, policy, and service delivery.
Competency 5: Engage in Policy Practice
· Social workers understand their role in policy development and implementation within their practice settings at the micro, mezzo, and macro levels and they actively engage in policy practice to effect change within those settings

Competency 6: Engage with Individuals, Families, Groups, Organizations, and Communities 
· Social workers understand that engagement is an ongoing component of the dynamic and interactive process of social work practice with, and on behalf of, diverse individuals, families, groups, organizations, and communities. 
· Social workers value the importance of human relationships. 
· Social workers understand theories of human behavior and the social environment, and critically evaluate and apply this knowledge to facilitate engagement with clients and constituencies, including individuals, families, groups, organizations, and communities. 
· Social workers understand strategies to engage diverse clients and constituencies to advance practice effectiveness
Competency 7: Assess Individuals, Families, Groups, Organizations, and Communities 
· Social workers understand that assessment is an ongoing component of the dynamic and interactive process of social work practice with, and on behalf of, diverse individuals, families, groups, organizations, and communities. 
· Social workers understand theories of human behavior and the social environment, and critically evaluate and apply this knowledge in the assessment of diverse clients and constituencies, including individuals, families, groups, organizations, and communities. 
· Social workers understand methods of assessment with diverse clients and constituencies to advance practice effectiveness. 
· Social workers recognize the implications of the larger practice context in the assessment process and value the importance of inter-professional collaboration in this process. Social workers understand how their personal experiences and affective reactions may affect their assessment and decision-making. 
· Social workers collect and organize data, and apply critical thinking to interpret information from clients and constituencies; apply knowledge of human behavior and the social environment, person-in-environment, and other multidisciplinary theoretical frameworks in the analysis of assessment data from clients and constituencies; develop mutually agreed-on intervention goals and objectives based on the critical assessment of strengths, needs, and challenges within clients and constituencies; and select appropriate intervention strategies based on the assessment, research knowledge, and values and preferences of clients and constituencies
Competency 8: Intervene with Individuals, Families, Groups, Organizations, and Communities 
· Social workers understand that intervention is an ongoing component of the dynamic and interactive process of social work practice with, and on behalf of, diverse individuals, families, groups, organizations, and communities. 
· Social workers are knowledgeable about evidence-informed interventions to achieve the goals of clients and constituencies, including individuals, families, groups, organizations, and communities. 
· Social workers understand theories of human behavior and the social environment, and critically evaluate and apply this knowledge to effectively intervene with clients and constituencies. Social workers understand methods of identifying, analyzing and implementing evidence-informed interventions to achieve client and constituency goals. 
· Social workers value the importance of interprofessional teamwork and communication in interventions, recognizing that beneficial outcomes may require interdisciplinary, interprofessional, and inter-organizational collaboration. 
· Social workers: critically choose and implement interventions to achieve practice goals and enhance capacities of clients and constituencies; apply knowledge of human behavior and the social environment, person-in-environment, and other multidisciplinary theoretical frameworks in interventions with clients and constituencies; use inter-professional collaboration as appropriate to achieve beneficial practice outcomes; negotiate, mediate, and advocate with and on behalf of diverse clients and constituencies; and • facilitate effective transitions and endings that advance mutually agreed-on goals

	


COURSE OUTLINE

Session 1: Introductions and Definitions (May 20)

Content: Introductions, Review of Syllabus and Class Process/Policies, Taxonomy of Trauma and Stress

Organization and Process

· Introductions: Reason for taking the course, strengths and challenges we bring as learners to this course 
· Class exploration of ground rules for our learning space (will post summary on Moodle)
· Review of syllabus: Focus on structure and process of this class 
· Different types of traumatic stress
· Differentiate between positive tolerable and toxic stress 
· Engage, Reflect and Create:
· Small Group Discussion: How do the different types of trauma “show up” in your work with children and adolescents?  Keep track of examples and report back to group.
· Work in your small group to identify examples of positive, tolerable, and toxic stress in the children and teens with whom you work.  Keep track of examples and report back to group. 
· In the last 15 minutes of class, post at least one of your questions to our discussion forum. 

Readings and Resources: 

Bichell, R.(2017) Scientists Start to Tease Out The Subtler Ways Racism Hurts Health.  

Glass, K. (2020).  Black kids are watching this moment.  What will it teach them.  

State of Babies (2020).  Maternal and child health inequities emerge even before birth. 

National Council on the Developing Child (n.d.).  Tackling toxic stress.  

SAMHSA (2014). (Read pp. 4-11)

Self-Care Resources located on Moodle Shell

Session 2: Exploration of Core Concepts (May 23)
 
· The 12 core concepts of childhood traumatic stress 
· Ecobiodevelopmental Model (infographic)
· The SAMHSA Model of trauma informed care 
· Positive Youth Development 
· Engage, Reflect and Create:
· Small group discussion:  Complete the 12 core concepts worksheet. In small groups share at least one example from your own work relating to the 12 core concepts.
· HW: Write a 1-2 page paper about how the 4R’s and 3E’s of the SAMHSA model can be applied to a child or adolescent client or system. 
Readings and Resources: Located on the Moodle Shell also

NCTSN.org (2017).  The 12 core concepts for understanding traumatic stress responses in children and families.  

Travis, R., & Leech, T. (2018).  Empowerment-Based Positive Youth Development: A New Understanding of Healthy Development for African American Youth.  Journal of Research on Adolescence, 24 (1), 93-118.  

Shonkoff, J., Garner, A., and the Committee on psychosocial aspects of child and family health (2011).  The lifelong effects of early childhood adversity and toxic stress.  Pediatrics, 129 (1).
DOI: 10.1542/peds.2011-2663 originally published online December 26, 2011.


Session 3: The Developmental Impact of Trauma on Multiple Domains & ACES (Individual and Community Level Risk and Protective Factors) (May 28)
· Why is working with children/adolescents different from working with adults? 
· Moving away from diagnosis to emphasis on impact across developmental domains:  The impact of traumatic stress on development reconsidered 
· The ACEs studies 
· Review the ACE pyramid and the Pair of ACES Tree 
· The S.E.L.F. model 
· Engage, Reflect and Create:
· Small Group Discussion:  As a group, discuss the multiple developmental domains potentially impacted by childhood traumatic stress.  In your small groups, individually spend time filling out the worksheet on multiple ways that complex trauma impact child/adolescent development.  Take turns in your group presenting your work to each other.

Readings and Resources: Located on the Moodle Shell also
NCTSN.org (n.d.).  Effects of complex trauma.  

Nctsn.org (n.d.).  Complex trauma in urban, African American children, youth and families.  
 
Mertzler, M., Merick, M., Klevens, J., Ports, K & Ford, D. (2016).  Adverse childhood experiences and life opportunities: Shifting the narrative.  Children and Youth Services Review, 72, 141-149.  (required)

Burke, J. How childhood trauma affects health across a lifetime.  TED Talk: (required)

Huffington Post (2017).  An American public health crisis:  the PAIR of ACES.  (optional) 


Session 4:  Trauma, Attachment, Neurobiology and Adolescent Brain Development (May 30)
· How quality of attachment is connected to the capacities for affect regulation, mastery motivation and learning
· Complex Trauma:  Trauma in the context of primary caregiving relationships
· How excessive stress disrupts the architecture of the developing brain
· Brain development in adolescence 
· Brain Basics. 
· Core concepts: critical/sensitive periods, plasticity, risk and protective factors 
· Impact of traumatic stress on adolescent development 
· Engage, Reflect and Create:
· Work in small groups to identify one or more groups of children and adolescents who have experienced traumatic separations.  Prepare to present back to the group about: 1) How are attachment relationships impacted? 2) Describe the biopsychosocial impacts, 3) How might social workers expect to see impact on the developing brain and nervous system?  Report back to the group
· HW: Write a 1-2 page paper on the following: Why is it important for practitioners to understand adolescent brain functioning?
Readings and Resources Also on Moodle Shell

NIMH (2018).  Brain Basics.  

Bruce, J., Gunnar, M. R., Pears, K. C., & Fisher, P. A. (2013). Early adverse care, stress, 
neurobiology and prevention,

Morsy, L. & Rothstein, R. (2019).  Toxic stress and children’s outcomes: African American children are at greater risk of disrupted physiological functioning and depressed academic achievement.  
· The Amazing Teen Brain:  
· How risk taking changes the teenage brain. 
·  The Neuroscience of the Teenage Brain.  
Session 5:   Neurobiology Basics for Understanding Impact of Traumatic Stress on Children and Adolescents and Implications for Trauma Informed Work (June 3)
· The Stress Response System 
· Implications for intervention design 
· Traumatic Separation:  Separation of families at the U.S. border, Parental Incarceration
· Videos on Neurobiological Impact of Traumatic Stress (Bruce Perry Videos)
· Engage, Reflect and Create:
· In small group discussions, describe how you see the stress response system at work in one or more of your clients, their families or within people in their communities. Report back to class
Readings and Resources Also on Moodle Shell

· https://developingchild.harvard.edu/science/key-concepts/serve-and-return
· https://developingchild.harvard.edu/science/key-concepts/executive-function/
· https://developingchild.harvard.edu/innovation-application/innovation-in-action/find/
· Luby, J., Belden, A., Botteron, K., Marrus, N., Harms, M., Babb, C., Nishino, T., & Barch, D. (2013).  The effects of poverty on childhood brain development: The mediating effects of caregiving and stressful life events.  JAMA Pediatrics, 167(2), 1135-1142. 
· Urban Youth Trauma Center (n.d.).  Best practices for violence prevention and trauma intervention.  

Session 6: Trauma Informed Child Welfare: Evidence Based Approaches (June 6) Guest Speaker- Susan Burns

· Key elements of trauma informed child welfare systems 
· Historical trauma and child welfare: Structural racism, poverty and community violence 
Homework Assignment: Write a 1-2 page paper on the following:  How can child welfare workers help to support parents’ strengths, as parents work to protect their children in the context of racism and discrimination? What are some things that stood out to you that was discussed by the guest speaker? 

Readings and Resources Also on Moodle Shell

· Barbarin, O. (2021).  Racial disparities in the U.S. Child Protection System: Etiology and Solutions. International Journal on Child Maltreatment, vol. 3, pp. 449-466. 
· Aparicio, E., Denmark, N., Belrin, L. & Jones Harden, B. (2016).  First generation latina others’ expeiences of supplementing home-based early head start with the attachment and biobehavioral catch-up program.  Infant Mental Health Journal, 37(5), 537-548.

Session 7:    Trauma Informed Child Welfare Continued (June 10- ASYNCHRONOUS)

· Watch the film “Paper Tigers”
· Engage, Reflect and Create: Identify ACES that two of the characters have experienced, and also, how some of the core principles of trauma informed child welfare could be relevant to prevention or intervention approaches with each. What was the most interesting part of the film?  Why?  Do you have any concerns about what you saw in the film? What roles do you see for social workers in schools based on the ideas presented in Paper Tigers? Someone will be the lead of the group, someone should be a notetaker and at least one person will report out on the discussion during the next class. (20 points) Nominate someone in your group who will report out on the discussion when we meet on June 13th

Session 8: Trauma Informed Approaches to Juvenile Justice (June 13)
· Core concepts for trauma informed work in juvenile justice settings 
Readings and Resources also Available on Moodle Shell:

· Sentencing Project (2017).  Black disparities in youth incarceration.  
· Boston University (2019).    School to prison pipeline is a public health crisis for youth of color.  
· Graves, J. & Shapiro, J. (2016).  Trauma informed clinical social work practice: Case composite with court involved adolescent.  Smith College Studies in Social Work.
· Kerig, P., Ford, J., & Olafson, E. (2014).   Assessing exposure to psychological trauma and posttraumatic stress symptoms in the juvenile justice population.  
· Rios, V. (2013).  The consequences of mass incarceration of Black and Latino boys.  

Session 9:  The TARGET-A Model and TF-CBT: Evidence Informed Approaches II TARGET-A Model & Self-Care & Secondary Traumatic Stress (June 17)
· TF-CBT 
· Engage, Reflect and Create
· Small Group Work: Working with the TF-CBT workbook, choose several of the techniques to discuss and try to role play how you would use these techniques in work with adolescent clients. Report back to larger group
Readings and Resources Also on Moodle Shell

Ford, J.D., Chapman, J., Connor, D. & Cruise, K. (2012).  Complex trauma and aggression in secure juvenile justice settings.  Criminal Justice and Behavior, 39(6), 694-724.

See/Read Fact Sheets on the Moodle Site: Cultural relevance and context for TF-CBT.

Podcast on Secondary Traumatic Stress (see Moodle site for link)
Sprang, G. (2016) Is your organization secondary traumatic stress informed?  Children’s Bureau Express, Vol. 17(5). 

Session 10: Group Presentations, Wrap Up and Self-Care Discussion (June 20)


Homework assignments/Reflective Writing


	Session
	Assignments

	2
	Write a 1-2 page paper about how the 4R’s and 3E’s of the SAMHSA model can be applied to a child or adolescent client or system.  Submit on Moodle by Saturday, May 25 (10 points)

	4
	Write a 1-2 page paper on the following: Why is it important for practitioners to understand adolescent brain functioning?  Submit on Moodle by Saturday, June 1 (15 points)

	6
	Write a 1-2 page paper on the following:  How can child welfare workers help to support parents’ strengths as parents work to protect their children in the context of racism and discrimination? What are some things that stood out to you that was discussed by the guest speaker? Submit on Moodle by Saturday, June 8 (15 points)

	7
	**Asynchronous Class**
Watch the film “Paper Tigers” 

Small Group Discussion Assignment: Identify ACES that two of the characters have experienced, and also, how some of the core principles of trauma informed child welfare could be relevant to prevention or intervention approaches with each. What was the most interesting part of the film?  Why?  Do you have any concerns about what you saw in the film? What roles do you see for social workers in schools based on the ideas presented in Paper Tigers? Someone will be the lead of the group, someone should be a notetaker and at least one person will report out on the discussion during the next class. (20 points)

	10
	Group Presentations (30 points)

	
	Class Participation (10 points)

	
	Total= 100 points
85+ is a Satisfactory grade (S) 
75-84 is a Marginal Satisfactory grade (S-) 
Under 75 Points is an Unsatisfactory grade (U) 


 














Group Presentations (groups 4 individuals)

Each group will be assigned a presentation time 

Purpose: Identification of relevance of 12 core concepts to our ability to address the issue from a social work perspective.  

Each group must bring in an example of current events/news that can be discussed from a trauma informed perspective.  In particular, students must identify at least four of the core concepts we cover in session 2 that could be useful in addressing the issue from a trauma informed and social work informed perspective.  Groups will sign up for a date for this presentation.  Each group should be prepared to share a brief PowerPoint with the class that will: 1) Present the current event/news area under discussion, 2) Identify risk and protective factors for children and adolescents utilizing an ecobiodevelopmental frame and 3) Connect the issue to at least 4 of the core concepts we covered in Session 2.  Groups will be given work time in several classes to work together on this assignment.




