FIGURE 4.10 PEER LEARNING ACTIVITY CHECKLIST
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; 1. Have | developed a peer learning activity that

i will provide my MLs with

* authentic opportunities to speak,

| * time to strengthen and deepen their :..

é responses, and .

® an engaging discussion prompt or tas

(Practice 1)

2. Have my MLs had sufficient exposure to the
content and academic language needed to B

P participate in the activity? (Practice 1) b

3. Have my MLs been taught expected nonverbal |

communication to support peer learning | |
activities (e.g., looking at people when | 1.2

¢ speaking, nodding understanding)? (Practice 2)
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4. Do | have a way of monitoring students’
nonverbal communication? (Practice 2)
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S. Have | provided sufficient structure to the activity
(including the use of supporting tools) and clear
evaluation criteria so as to encourage all of my
MLs to participate in the activity? (Practice 3)
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Have | thought about how to intentionally
group students? (Practice 3)
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/. Have | considered assigning roles to students?
(Practice 3)
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8. Have | given sufficient thought to how to structure
the classroom so that students can effectively
interact and work together? (Practice 3)
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7. Have | provided MLs sufficient practice and
support in making connections to others’ ideas
before and during the activity? (Practice 4)

R

10. Have | considered how | might use the activity

to assess MLs' acquisition and use of academic

language or understanding of content?
j_iﬁ (Practice 4)
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sufficient support) to share their ideas

» Push student understanding of content to deeper levels

We have described a few of our favorite activities to support MLs’ oral language
development and content understanding here, beginning with a more infllelzp%h
description of Socratic circles. You can adapt these activities to meet the spe-
cific needs of the MLs in your classroom by providing various types of scaf-
folding, such as sentence frames, sentence stems, word banks, and strategic

student grouping. You can also encourage (or require) students to use specific
vocabulary in their conversations.

Socratic Circle

We would first like to explain an activity that may take a bit more preparation
to use successfully with MLs but one that can be highly effective for all students
once they are familiar with the process. It is most commonly used with middle
and high school students. A Socratic circle, also known as Socratic sem-

inar, is a teaching strategy used to support deep understanding of a

specific piece of writing, music, or art. It is based on Socrates’s belief in the

importance of developing students’ ability to think critically and independently

through the use of dialogue. The focus of the Socratic method is on giving stu-
dents questions rather than answers. By posing and responding to questions,
students examine and reevaluate their beliefs on a particular topic. In addition
to fostering critical thinking, Socratic circles are designed to support student
collaboration, creativity, and intellectual curiosity.

& e

Prior to the Socratic circle activity, students read, analyze, and take notes on a com-
mon “text” (e.g., novel, poem, song, Or painting). Students are then typically divided
- Into two groups—an inner and an outer circle. The activity begins with the inner
= Circle of students engaging in dialogue about the text and the outer circle observing
- Aftera specified period of time, the outer circle provides feedback to the inner circle
. Ontheir conversation, and the two groups of students switch roles. Thro
B dActivi i e ; ughOUt the



118 UNLOCKING MULTILINGUAL LEARNERS® POTENTIAL

of the text being discussed.

Also, the pace and language of the discussjop may prove
MLs who need time and support to “digest” \hittie a

their ideas before presenting them orally. In addit,
MLs may not have the academic language neces

or support the ideas of othel.'s. Flgure. 4.1. 1 provides specifi. M Tefy,
prepare for and participate in Socratic circles. Sles to
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FIGURE 4.11 HELPING MLs PREPARE FOR A SOCRATIC CIRCLE

STRATEGY

Preparing for Socratic circles:

MLs need deep understanding
of the text.

questions).

* Provide students with graphic organizers to help th
e/t . em f /
thinking about the text in writing. 7 ame thei

* Give students practice and supp

. ort in developing open-ended
questions about a particular text

o Provide sentence stems that students can use in asking and

responding to questions, clarifying others’ ideas, and commenting
on the ideas of others. Give students practice in using these stems.

o Highlight questions or responses that are particularly effecti\{e. Explain
why those particular questions or responses are of high quality.

: . s icipants 10
It some students are dominating the discussion, limit all participant
a certain number of questions and responses.

. : t e.Y
Guide students to Invite those who are less active to pamapate( :
"Marisol, what do you think about what Sam said?”).

| in the
those students who haven't asked a question to take partIn
discussion.

- need
Be comfortable with silence. The time will allow those who
time to think more opportunities to participate.

Source:

Staehr Fenner & Snyder (201 da).
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CONSIDERATIONS
FOR USE IN MY
CLASSROOM

/ by
+ CONCisa
Ndent
their

the unit of study on poster paper
d : room (one piece of poster paper

per question).
d e Divide students into small groups so that there is one question
per group.
. * Give each group of students a different color marker and assign
N3 them a question to start with.
j e Instruct students to discuss and write their responses on the
ter paper.
cipate I D i aah
e Have the groups rotate to another question after several
i minutes.
nenting » Encourage the groups to add on to and provide additional
g stem> evidence to the responses that are already written.
2, Explain e Debrief each question as a whole class, providing appropriate
y. scaffolds for your MLs.
ipa"'tS 0 e Give each student an index card, and ask them to answer two
questions (one on each side of the card).

e (9" | ®* Have students count off by twos.

* Have students form two concentric circles, with one student
iavite facing another student (e.g., number ones in the inner circle and
1€ number twos in the outer circle).

4 more * |nstruct students to share their responses to one of the questions
2

with each other.
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(Continued)

ACTIVITY

' i ircle move one or twe ' '
left and then share their responses to the second :Sggteigts 1o the
. . n.

* Consider having students move multiple times, each tim .
their responses and hearing other students'’ responses Ye sha””g
can also have students put away their index cards as the ok
Increasing confidence in speaking about the topic. i

* Ask students to compare how their 'esponses differed from
of their peers or to share whether their "eSponses changed L or
on listening to their peers. S

Gap Activity

Numbered
Heads Together

Role Play

UNLOCKING MULTILINGUAL LEARNERS’ POTENTIAL

DESCRIPTION

Put students in pairs.

©
* Provide each student in the pair different information,
&

Have students ask each other questions in order to complete a tagk

* Forexample, one student might have a math word Problem to
solve. However, the partner’s handout has all the numbers that

are needed to solve the problem. Partner A must ask Partner B
questions in order to solve the problem.

each other.
® Assign each group member a number.
e Pose a question or challenge to the class.

* Instruct each group to discuss their ideas and come to a
CONsSensus on a response.

* Identify a number and ask the group member assigned that

number to share their group’s response.

* Students might feel intimidated or strange using academic

World Café o
* Give each group a different topic or a question to discuss. Al
* Debrief the activity, by hanging the posters in front of the class
and having students share highlights from their discussion.

language to discuss an issue. Role-playing can be a good way

to have students tackle these issues under the guise of another
persona.

For example, during a science unit focused on conservation,
you might ask students to take on specific roles (e.g., a scientist
and a businessperson) and discuss, in pairs, the pros and cons of
renewable energy sources, such as wind or solar energy.

Put students in groups of three to four.

topics and questions should share a common theme.

Have each group select a leader to take notes on the discussion
on a piece of poster paper.

Instruct all students, except for the leader, to move to another

discussion group. Students do not have to stay in the same groups.

Have the leader provide highlights of the previous discussion to
the new group.

Assign a new leader in each group. The new group discusses the
same topic or question and adds to the notes.
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" EFLECTION QUESTIONS

1 Which peer learning activity would you like to try in your context?

). What scaffolds will you embed in the activity to support the MLs in your
classroom?
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Now that we've explored specific strategies to foster MLs’ oral language develop-
ment and content understanding, let’s take a look at some considerations for M1

newcomer students and SLIFE and the role of collaboration, equity, advocacy, and
leadership when engaging in peer learning activities.

ML NEWCOMER STUDENTS
AND SLIFE CONSIDERATIONS
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What Are Key Considerations for Supporting
ML Newcomer Students and SLIFE During Peer
Learning Activities?

MLﬂewc:omer

‘ o 7
l n - ;\ﬂ’:‘:
’ Syt

t' eS " ' - - _-.r"‘ ,.."d"‘ f‘$ \:\*\Q

st : . ;.',""7‘_ ‘ ‘\‘f}‘
" "‘At‘:\ ‘x ‘.' O,x '}T
| ‘ ) ) 3 ',f o AT

‘ : ‘ g 4
on i AT ATS, :’r"
,-‘. N ".‘_\" 4' 'y ,""*
. . . I :4{ ‘r“ pra W50 Y
sl eratl ‘ ‘ A A : : ‘;‘:‘ffs“z-”“’-ﬁ*’:fi
4 . . . o &5 " y "‘::“‘-’.,“ ¥ ,«.,"‘: )
P o n s : | ' " | | | e '“i“v'f.ﬁ -
. : X . . " } \‘.A‘v‘
> ~ . » V;‘. ‘

4 AS
' uger.. edouUtin Chapter 2, it is important to recognize that ML newcomer
ents and g ' ' ' ' IS

. Ao v R y
T % VS l}}'t?:')'v":*"f,"::l."»‘.-?\":‘v

. ; - ‘ - 4 . : _"
' ' - v : { ' 4 - PR At . i
, i oW A5 Rl cvs ‘ ST ’f&"t‘\,_ o P
m | . : : r s 3 en s r 5 Y "':v-._:.‘\ﬁ";ﬂ:;h e \"‘
. ' : ' ' | I e ' I ‘ 'l ' | RN ANS 200 57 e
; ay e 0 ' v ro O e 'v ' S i . .'"_‘.;“"‘s,“;;.‘&"',v‘.\i»‘:';ﬁ_"i-.a'f:?‘z -
v | ERAIE
- A &
25 i
:.\f?-.v ) - k e ‘
ﬂ{%’\* ",'-,.'V‘\‘,\L‘ge ,
A\ ',. i, ) ?f";. e =5
.f."; YR YOS AL L
SNy e

Collgctiy
o lures may mrefar to work in groups rather than individually. This

P e | et
e b 8 PN el
” P i L
b’
x o’y
iz ‘e
A
g
W
Ll
=
.)n
Cor
< »

r . »

3
i n 4
-~ 3

Notd %D R B b,
Ay BN




S review their
the Beautifyl
le elements

e containing

sments in the
awlings uses

/TR

LR
...
BRRE

""
’. ".\'- ~

4 ,.Li "
,,,,
- LA

sufficient support) to share their ideas

» Push student understanding of content to deeper levels

We have described a few of our favorite activities to support MLs’ oral language
development and content understanding here, beginning with a more infllelzp%h
description of Socratic circles. You can adapt these activities to meet the spe-
cific needs of the MLs in your classroom by providing various types of scaf-
folding, such as sentence frames, sentence stems, word banks, and strategic

student grouping. You can also encourage (or require) students to use specific
vocabulary in their conversations.

Socratic Circle

We would first like to explain an activity that may take a bit more preparation
to use successfully with MLs but one that can be highly effective for all students
once they are familiar with the process. It is most commonly used with middle
and high school students. A Socratic circle, also known as Socratic sem-

inar, is a teaching strategy used to support deep understanding of a

specific piece of writing, music, or art. It is based on Socrates’s belief in the

importance of developing students’ ability to think critically and independently

through the use of dialogue. The focus of the Socratic method is on giving stu-
dents questions rather than answers. By posing and responding to questions,
students examine and reevaluate their beliefs on a particular topic. In addition
to fostering critical thinking, Socratic circles are designed to support student
collaboration, creativity, and intellectual curiosity.
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Prior to the Socratic circle activity, students read, analyze, and take notes on a com-
mon “text” (e.g., novel, poem, song, Or painting). Students are then typically divided
- Into two groups—an inner and an outer circle. The activity begins with the inner
= Circle of students engaging in dialogue about the text and the outer circle observing
- Aftera specified period of time, the outer circle provides feedback to the inner circle
. Ontheir conversation, and the two groups of students switch roles. Thro
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Preparing for Socratic circles:

MLs need deep understanding
of the text.

questions).

* Provide students with graphic organizers to help th
e/t . em f /
thinking about the text in writing. 7 ame thei

* Give students practice and supp

. ort in developing open-ended
questions about a particular text

o Provide sentence stems that students can use in asking and

responding to questions, clarifying others’ ideas, and commenting
on the ideas of others. Give students practice in using these stems.

o Highlight questions or responses that are particularly effecti\{e. Explain
why those particular questions or responses are of high quality.

: . s icipants 10
It some students are dominating the discussion, limit all participant
a certain number of questions and responses.
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Guide students to Invite those who are less active to pamapate( :
"Marisol, what do you think about what Sam said?”).
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discussion.
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* Consider having students move multiple times, each tim .
their responses and hearing other students'’ responses Ye sha””g
can also have students put away their index cards as the ok
Increasing confidence in speaking about the topic. i

* Ask students to compare how their 'esponses differed from
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Gap Activity
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Heads Together

Role Play

UNLOCKING MULTILINGUAL LEARNERS’ POTENTIAL

DESCRIPTION

Put students in pairs.

©
* Provide each student in the pair different information,
&

Have students ask each other questions in order to complete a tagk

* Forexample, one student might have a math word Problem to
solve. However, the partner’s handout has all the numbers that

are needed to solve the problem. Partner A must ask Partner B
questions in order to solve the problem.

each other.
® Assign each group member a number.
e Pose a question or challenge to the class.

* Instruct each group to discuss their ideas and come to a
CONsSensus on a response.

* Identify a number and ask the group member assigned that

number to share their group’s response.

* Students might feel intimidated or strange using academic

World Café o
* Give each group a different topic or a question to discuss. Al
* Debrief the activity, by hanging the posters in front of the class
and having students share highlights from their discussion.

language to discuss an issue. Role-playing can be a good way

to have students tackle these issues under the guise of another
persona.

For example, during a science unit focused on conservation,
you might ask students to take on specific roles (e.g., a scientist
and a businessperson) and discuss, in pairs, the pros and cons of
renewable energy sources, such as wind or solar energy.

Put students in groups of three to four.

topics and questions should share a common theme.

Have each group select a leader to take notes on the discussion
on a piece of poster paper.

Instruct all students, except for the leader, to move to another

discussion group. Students do not have to stay in the same groups.

Have the leader provide highlights of the previous discussion to
the new group.

Assign a new leader in each group. The new group discusses the
same topic or question and adds to the notes.
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" EFLECTION QUESTIONS

1 Which peer learning activity would you like to try in your context?

). What scaffolds will you embed in the activity to support the MLs in your
classroom?
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Now that we've explored specific strategies to foster MLs’ oral language develop-
ment and content understanding, let’s take a look at some considerations for M1

newcomer students and SLIFE and the role of collaboration, equity, advocacy, and
leadership when engaging in peer learning activities.
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